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Dr. EDWIN A. CUBBY 
Dr. Edwin A. Cub by 
Dr. Edwin A. Cubby, 82, of 300 
Westminster-Canterbury Drive, 
Winchester, died today, May 22, 
1998, in Winchester Medical Cen-
ter. 
Dr. Cubby was born Jan. 5, 
1916, in Jersey City, N.J., the son 
of Albert William and Edna Rose 
Bush Cubby. He was a history 
professor and department chair-
man at Marshall University from 
1949 until 1981, when he retired. 
Dr. Cubby received his bachelor's 
degree in 1938 and his master's 
degree in 1940 from Syracuse 
University and earned a doctorate 
in history from that university in 
1962. He was a captain in the 
Anny in the European Theatre 
during World War II. 
He was a member of Syracuse 
University Alumni Association, 
the American Association of Uni-
versity Professors, the National 
Cathedral Association, the Na-
tional Trust for Historic Preserva-
tion, and Belle Grove Plantation. 
He was a member of First Presby-
terirrn Church of Winchester. 
He married Clairdele Risler on 
May 30, 1941, in Syracuse Uni-
versity Chapel. 
Surviving with his . wife, are a 
son, Roger Edwin Cubby o.f 1:,r-
lington; a daughter, Chnstme 
Adele Cubby of Annandale; a 
brother William B. Cubby of Sil-
ver Sp;·ing, Md.; and six grand-
children. 
A funeral will be at 4 p.m. Sun-
day in Westminster-Canterbury, 
with the Rev. Richard Riefsnyder 
officiating. Burial will be in 
Mount Hebron Cemetery, Upper 
Montclair, N.J. 
1 'The family requests no flowers 
· be sent. Memorials may be made 
,to the Dr. and Mrs. Edwin Cubby 
land Family Scholarship Fund at 
, Marshall University, 400 Hal 
Greer Boulevard, Huntington, 
~ --t>r to the Fe!-
. lowship Fund at Shenandoah Val-
ley Westminster-Canterbury, ?00 
Westminster-Canterbury Dnve, 
Winchester 22603. 
Omps Funeral Home is han-
dling arrangements. 
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AN ORAL INTERVIEW WITH: EDWIN CUBBY 
CONDUCTED BY: ROBERT SAWREY 
DATE OF INTERVIEW: JANUARY 11, 1988 
SUBJECT: MARSHAL UNIVERSITY HISTORY 
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BS: This is Bob Sawrey. I'm in my office in 751 Smith Hall at Marshall. And today I will 
be interviewing Dr. Edwin Cub by, retired chairman of the Social Studies Department. 
Today's date is January 11, 1988. This interview is part of the Marshall Sesquicentennial 
Oral History Project. Dr. Cubby, let's start by dealing a little bit with your childhood and 
your early years of education, your personal education. Where were you born? 
EC: I was born in Jersey City, New Jersey. 
BS: And what time? When? 
EC: Nineteen-sixteen, January. Just passed a birthday. 
BS: Seventy-two. 
EC: That' s exactly right. 
BS: Okay. 
EC: We lived in Jersey City until I was in the second grade. Then we moved to a small town in 
Northern New Jersey called Little Falls. And I spent the rest of my growing up years there until 
it was time to go away to college. 
BS: Okay, through high school. What were your parents names? 
EC: My mother's name was Edna Rose Bush. And my father was Albert William Cubby. His 
first name being my middle name. 
BS: Okay. And what was his profession? 
EC: He was an engineer, graduate of Syracuse University. Nineteen-five was his class there. 
BS: You went to public schools in Jersey City? 
EC: Yes. 
BS: Little Falls, I'm sorry. 
EC: Well, began in Jersey City. But then-, in Little Falls. But in I had a brother, William, two 
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years younger than I. Both cases, I attended public school. 
BS: Were your parents educationally minded? 
EC: Oh, yes. Especially my mother had gone through high school in Jersey City. And obviously 
recognized the need for schooling. Of course, my father's point of view was more emphatic. [He 
was a 1905 graduate of Syracuse University] .Plus, my father had a younger sister who became a 
school teacher and who, in particular, was interested in her brother's boy be able to have a 
college education. 
BS: Did she live reasonably close by? 
EC: She lived in Syracuse, which had been my father's home. (BS: Okay) He had grown up 
there. 
BS: So as you were going through school, there was a purpose to it beyond getting out? 
EC: Oh, yes, there was always the assumption that after public school, I'd ... well, I used to think 
thoughts oflvy League schools, and that kind of business, which I think that in that part of the 
country, kids tended to do. But it was more realistically the assumption, always was, that it 
would probably be Syracuse. 
BS: Okay. And you graduated from high thirty-? (EC: '34) Thirty-four. Not prime time for 
trying to go to college for many young Americans. How did The Depression have a bearing on 
your ability to go to school? 
EC: Well, it had a bearing all right, that was detrimental in the long run. First place, my father 
had some business failure, which probably caused him to suffer from a stroke. At least, that was 
the connection that was made. And therefore, this happened while I was in high school, my 
freshman year. He, for all practical purposes, wasn't able to work after that. 
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BS: Now, he was a young fiftyish. Is that correct? 
EC: Yes. Fact of the matter is, he died my freshman year at Syracuse. At which time he was 53, 
so yes, that.... Now that I have acquired the age that I've acquired, why, that seems awfully 
young. 
BS: That seems young to me, too. 
EC: To have it all end. But my mother had been a secretary, was employed in the local bank, a 
job which she held for the rest of her life. Well, until just prior to her death when she retired. 
But it was my father's sister, the one in Syracuse, who was so interested in seeing that her 
brother's boys had educations, who made it all possible. I lived with her and her husband for 
three years. And she did the same thing for my younger brother when his time came, too. Also, 
which proved to be helpful. I received a small tuition grant from, from Syracuse. Well, this was 
through working at the chapel there at Syracuse. Which helped. I mean, tuition was relatively 
low in those days. So with that combination of things, plus whatever my mother was able to do, 
there was no difficulty. 
BS: Your mother had gone to work in the bank before your father died? 
EC: Yes, as I say, he had suffered this stroke-I guess there'd be a fancier name by which to call 
it now-it involved high blood pressure and hardening of the arteries and that sort of thing. 
Which had made it impossible for him to work at anything of any significance. So it was at that 
point (BS: Okay) that she sought employment. 
BS: And so you arrived ... did you arrive in Syracuse then in the fall of '34? (EC: Right) as an 
energetic young freshman majoring in what? 
EC: I can't remember how energetic I was. Okay. I...if freshman are energetic, then I guess I 
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was typical. I don't remember when I declared a major. I suspect it was pretty close to the outset 
of things, in history. This aunt who was a teacher herself, had it in mind that I should be a 
teacher. I think she felt that because she always had the feeling my father should have been a 
teacher, rather than an engineer. [chuckles] So I inherited that insistence. So that, that's the 
way I began. 
BS: History/education. 
EC: Yeah, at the time, Syracuse had just transformed, I guess is the proper word, it's program for 
preparing teachers. Which, in effect meant that the student remained .... Well, the student was 
enrolled, in my case, in the College of Liberal Arts for the first two years. Then, the student 
interested in public school teaching, applied for admission for the School of Education. And if 
you were accepted in the School of Education, from then on you had dual enrollment in the 
College of Liberal Arts and in the School of Education. So for the second two years, junior and 
senior years, you had that dual enrollment. But you never lost your liberal arts status. 
BS: Okay. And did you then graduate spring of '38? (EC: Yes) To enter the teaching market? 
EC: Yes, with a major in well, major teaching field in however you want to describe it, in 
history. And then I had two minors, one in English, one in math. I never taught in math, which 
probably is just as well. But in those days, I guess this is still true. I know throughout my career 
here, you were trying to tell students in, in teachers college, you'd better have something other 
than just history or social studies or English. Those fields are full. You'd better have something 
else, like math or one of the physical sciences. Well, they were telling you that back in the '30's, 
too. Which is why I had as much math as I had and enough to give me another teaching field, if 
needed. 
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BS: So did you do some practice teaching? I grew up calling it practice teaching. In math? 
EC: No, no, not in that. You only did that in your major field, yes, I did that in history and 
English 
BS: Did you then secure a history position or a teaching history position? 
EC: Yes. I taught in ahttle school in a town called Pompey, P-o-m-p-e-y, after the Roman 
general, Julius Caesar's contemporary. Pompey was an old town south of Syracuse on the 
Cherry Valley, the old Cherry Valley Turnpike, US Route 20 it was in those days. And this, it 
was an old stone school. It had been an academy, designated as an academy back oh, in the 
middle of the nineteenth century, and had some fairly illustrious connections. I don't remember 
off hand. But somehow or another, William Seward, who subsequently was secretary of state, 
had some kind of co1mection with that school. But it had gone sort of downhill. Then it had 
become a public school. So it was called Pompey Union School when I got there. And all 
twelve grades were housed in that building. The job I got was as the high school English teacher 
and the history teacher. But in fact, I taught, I had actually more classes of English to teach than 
I had history. 
BS: Were these basically literature or composition or both? 
EC: Both. 
BS: So you weren't the only English teacher, though? Or were you? 
EC: In the high school, which had about twenty pupils all told! 
BS: In high school? (EC: Yeah) Taught all the English and all the history . (EC: That's right) 
How long did you .. .I almost said endure. That might not be the right verb. But.. .. 
EC: Well, it...l suppose the verb is all right. I must say, though, being unattached as I was at the 
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time, and having gone through the summer of '3 8 wondering what I was going to do in the fall if 
I didn't get a teaching job, this came rather late. It was a situation that I welcomed. I suppose the 
endurance part, maybe, applies more to the winters in Pompey. Because ... well, they were hard. 
Snows settled in pretty early, and the snows lasted in that part of central New York. And even 
though the snow equipment on the major roads was adequate, the buses couldn' t get to most of 
the kids much of the time. Because most of the country roads were impassible. So, there were 
days at a time when the teachers could get to the school, but the ... you might not have any kids. 
So the winters were hard. But those winters make periods like we just had here, more than 
tolerable. I boarded with a family in Pompey during the week. As did the principal at Pompey. 
BS: How many years were you at Pompey? 
EC: I was there, let's see, three years . 
BS: Okay. And then what happened next? 
EC: Well, first I guess it's important to put this in. The district superintendent was a man named 
DeAlton Smith. Onondaga County was divided into districts for school purposes. He had 
another school in his district, down closer to Syracuse where there were some unattached 
females. And as I said, I was unattached. The principal at Pompey Union School was 
unattached, also. He, I guess, was about five or six years older than I. Anyway, the 
superintendent let it be known that he was going to have a social evening at his home. So the 
two female teachers appeared. We appeared. And I guess you can say that was the beginning of 
a couple of beautiful friendships. In other words, to make a long story short, I married the girl 
that I guess I can say had her eye out for me as we came in the door. And the principal married 
the other gal within a week of each other May, 1941, two years after we met. 
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BS: The superintendent was sort of a matchmaker in the same night? 
EC: Yeah, he was in that unlikely role. I mean, he was not the kind of man you would expect see 
a potential romantic situation developing. The problem was that in De Witt, where the females 
taught, they would have lost their jobs if they got married! This was 1939 and we finally 
marmried in 1941. 
BS: And how did that change your life? (EC: Well uh ... ) First of all, we probably should name 
your wife. 
EC: Yes. Her name is Claridele. If I spelled it, , people would be confused. The name is a 
combination of Clara (a friend) and Adele (her mother). Claridele Risler, R-i-s-1-e-r. Her sister, 
incidently, named her daughters names like Hope-, or Faith and Betty. But she concocted this 
name Claridele, "Clair" is what she goes by just because people have less trouble spelling that. 
So we were married in May of' 41. After waiting two years because of the ban on female 
teachers getting married or losing their jobs. 
BS: Now, she was also a school teacher? 
EC: Yes, she was teaching first grade. She taught in a little town outside of Syracuse called 
De Witt, and she resigned to get married and move to Rochester with me. As I had a need for 
more income, I applied at various places. And subsequently, got a job as the high school history 
teacher in Brighton, New York, which was just outside of Rochester. Actually we lived in 
Rochester. And I taught in Brighton High School for a year. Meanwhile ... of course, this is '41 
and '42 now. Meanwhile, my draft board had been in contact with me. And I finally got the, the 
final "greeting" from my neighbors as they used to word those things, that my time had come. 
So, it was in August of 42 that I entered the Army. 
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BS: You said that you left Pompey Union for Brighton for money basically. 
EC: Yes. Also, because we were able to get married after waiting two years and Claire could 
teach in Rochester even though married. 
BS: Can you remember the differential in money? 
EC: Yes, I look back and wonder how we managed. But of course, if you think in terms of the 
general level of prices, why, you can understand that. Yes, at Pompey, for each of three years, 
teaching for all practical purposes, nine and a half months, I was paid $1100 a year. At Brighton, 
they first offered $1500 and when they heard I was married, $1600. [chuckles] So the extra 
$100 .... 
BS: Was your wife able to secure a position at Brighton or did she not try? Or in the area? 
EC: Yes, she ... she was able to do substitute teaching in the Rochester City School system. Then 
when my Army time began, she was able to get a permanent position there. 
BS: And so she taught in Rochester while you were off doing what in the military? 
EC: Well, I did the usual things . I went from Rochester to Fort Niagra. That was in the period 
when they were trying to decide what they ought to do to me or for me or where they could put 
me. And some non-commissioned officer-type made it very clear that somebody with the 
credentials that I had, which included a masters degree then, incidently I had, well, I received that 
the summer of '41 at Syracuse. I had been working on summers during the time I was in 
Pompey. But this non-com made it very plain that somebody with my credentials, they didn't 
know what I was qualified for. They didn't know where to put me. Well, anyway. From Fort 
Niagra, I went to Fort Eustis in Virginia. Eustis is not too far from Williamsburg. I guess the 
transportation corps has that as their main headquarters now, if there ' s still a transportation corps. 
-9-
But at any rate, it was a, a military installation where basic training was given for people who 
were slated for the post-artillery corps. I should elaborate a bit on that, I guess. This was a 
period presumably .. . well, I guess I shouldn't say presumably. This was a period when things 
were not going well for the American allied cause in Western Europe. The Germans had air 
superiority. Or it was feared that if they didn't have it, they would have it, and it would be a long 
time before we had it. So, there was a move to bolster our air defenses or anti-air defenses. 
So .. . attached to the coast artillery corps was an anti-aircraft branch. I mean, we ... our insignia 
was coast artillery insignia, with an AA, for anti-aircraft. So there was a big push to build up 
aircraft battalions. And there was a need for anti-aircraft officers, trained in the weaponry as 
was required for anti-aircraft. So again, to not drag this thing out. From Fort Eustis after basic 
training, I went to officer candidate school at Camp Davis, North Carolina, which was at a 
railroad stop called Holly Ridge outside of Wilmington, North Carolina. There's no Camp Davis 
any more. There's still a Holly Ridge, though. So I went through office candidate training at 
Camp Davis, completed that in February of '43 , commission as a second lieutenant. At which 
time I was assigned to an anti-aircraft group headquarters. "Group" was a designation given to 
the headquarters that was responsible for several Italians. I was assigned as an assistant plans 
and training officer to an anti-aircraft headquarters. And that meant being in the same place for 
several months, at least. At which time my wife came with me, as I had some leave time. We 
drove down to North Carolina and she lived there for a time at Carolina Beach, and part of the 
time in the city of Wilmington. She left down there while I was still assigned there. But she 
went home, well, home .. . she went to Little Falls, where my mother still lived, to have our what 
turned out to be our son, Roger Edwin. That was in November '43. Now, I don't know, you may 
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want to .... inte1ject here .... 
BS: You're doing okay. [chuckling] 
EC: Then .. .let's see .. .l'm still at Camp Davis. The group I was assigned to originally left. The 
commanding officer of that group, who was a kind of paternal sort, said as long as I was going to 
become a new father, he wasn't going to take me with them. He thought I might fare better 
sticking around for a while. So they all left. I was assigned to different anti-aircraft battalions. I 
didn't stay in any of them very long, in some kinds of plans and training position. When they got 
tired of doing that with me, I was assigned to attend a school for communications officers. This 
was still at Camp Davis, N.C. I attended that school; it was a matter of six weeks or so. After I 
was qualified as a communications officer, I was assigned then when the list of assignments 
finally came out, I had requested the east coast. Most officers were going south and west. But I 
got an assignment at Camp Edwards in Massachusetts. Which is up north, Buzzards Bay and 
close to the coast, Hyannis Port and places like that close by. And that proved to be a good 
assignment. Although again, I endured cold weather. Especially sitting out in the "john" you 
almost stuck to the seat when you sat down even. But it did enable me, when we weren't out in 
the field doing something like that, to get down in New York and over to New Jersey weekends 
with my wife. I was able to be there the weekend our son was born. And for subsequent 
weekends. But meanwhile, I had gotten orders that I was due for shipment overseas and 
that...that finally came about in early April of '44. Yes, that would have been right. 
BS: To England? 
EC: Well, I wasn't assigned ... by the time all that happened, there was no longer 
apparently .. . somebody felt there was need for casual officers. 
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EC: Which means we had no responsibilities as far as troops were concerned on the way over. 
And therefore, that crossing proved to be a pretty comfortable one. I was fortunate enough not to 
suffer from sea sickness. The casual officers took their meals in the ships officers mess, where 
the food was better than what was served in the enlisted mens mess. So that was, as I say, a 
relatively comfortable crossing. We continued as casual officers. We landed in Bristol, came up 
the Bristol Channel. We're in Bristol for .. .I don't know ... a week maybe, where we had our 
orientation talks and that sort of thing, how to get along with our English allies. From there, a 
couple of us were assigned to a group headquarters in northern Ireland, way up north near a town 
called Colerain, C-o-1-e-r-a-i-n. But it's way up though, near that rock formation that's called the 
Giant's Causeway. And we were there for a time. I don't remember how long. Maybe several 
months. Then we crossed the channel or the I guess, channel's not the proper word there. 
Probably was the southern part of the North Sea. We crossed over back to England, landed at a 
place called Belfast. Then we went by train to what were called the Warminster Barracks. 
Warminster was a town which lies roughly between London and Bath, or Bath [giving the 
English pronunciation] as the English like to say. It is two-thirds of the way from London to 
Bath. Warminster Barracks were a permanent English Army post, which the Americans had 
taken over. And there were several anti-aircraft battalions there. No, no, I'm getting fuzzy on 
this. These were not anti-aircraft battalions. What had happened was officers such as I was, the 
so-called casual officers, many of them were assigned to what were called replacement 
battalions. Now, the idea of replacement battalions was that these would be created in what were 
called replacement depots, [inaudible ] ..... was the GI designation for them. And Warminster, the 
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Warminster Barracks was the location of one of the replacement depots. The replacement 
system, the replacement depot system, was an idea that resulted from the need for some system 
for the rapid replacement of casualties in front line battalions, front line divisions. And so, our 
role as officers in these replacement depots, was to receive fresh troops, some out of basic 
training from the U.S., some from maybe service units or something like that, that had been over 
there for awhile, and to equip them, qualify them in the weapons they would use, and have them 
ready to move up for when there was a need for front line units to be reinforced. So, for the rest 
of the war, and until hostilities actually ended in Europe, I was doing that sort of thing. I was 
still acting as a plans and training officer. Only this time the plans and training had to do with 
the preparation of these replacements. (BS: I'm sorry) I was just going to say that was not a 
happy task, if you thought about what you were doing. Because in many instances it was a 
matter of just preparing these young guys to go up and get shot at, become casualties themselves. 
But the system worked. And after all , there's no such thing as a nice war. So it was a matter of 
doing what had to be done, I suppose. 
BS: When were you shipped home? 
EC: Not until April of '46, after hostilities ended in Europe, which was what? May of '45, I 
guess . I was again placed in what was a casual officer status. I went to a big American 
installation outside of Marseilles, where there were a lot of officers in the same boat that I was 
then. The expectation was the most of us would be shipped to the Pacific. And any number 
were. I, again I guess, had fortune smile on me because I was assigned to the information and 
education division of Eisenhower's headquarters, I guess. Not that I was way up there on top. 
But the important thing was, we were assigned to Paris. And I worked for a time there and also, I 
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became, I guess you could call it, a faculty member of an I & E school that was conducted by he 
United States Army at Oberanmergae in southern Germany in Bavaria, where we were training 
information educational personnel who would go out into the units and perform that kind of 
activity. 
BS: And that's what you did then, until you were .... 
EC: Yeah, that's what I was doing at the time I got orders to, that I could come back home. 
Throughout it all, the important thing in getting out of there, was that you had battle scars. Well, 
for better or for worse. I had no battle scars as such. I mean, I was never in a position where 
somebody was shooting at me. And I was never in a position where I had to shoot at anybody. 
So my stay over there was longer for that reason. 
BS: Okay. You ... have not described a military experience, or have chosen to use words to 
describe your military experience that suggests a great deal ofl 'd say appreciation for the military 
way, a great deal of impact on your development as a human being. Have I heard you correctly? 
EC: No, I don't think I've said anything specifically. I'd say this. Given all the conditions that 
existed, it's an experience I'm glad I had. It's an experience I wouldn't change. But on the other 
hand, I wouldn't want it again. I don't take it in view of the military .. . well...you can make 
almost well, similar criticisms, I suppose of any large-scale organization. When you consider the 
condition the country was in when the Pearl Harbor attack came, when you consider the 
immensity of the problems that existed, when you consider what was done, how well it was done, 
the final outcome, it seems to me it's pretty small-minded to take a dim view of the military. So, 
I, I didn't have any problems. I mean, adjusting to military life was not difficult. If you accepted 
the totality of things. If you went in expecting that you were going to have all the privileges and 
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liberties that you enjoyed in civilian life, seems to me you were either ignorant or just plain 
stupid. 
BS: Well okay, I maybe didn't say it quite to what I meant to say. Some people would describe 
their military experiences tremendously significant as a turning point in their lives or gave them 
direction after their military years. (EC: Oh, I see what you mean) I didn't really hear you 
describing it in terms that led me to that conclusion for you. 
EC: Well, basically I wanted to go home and do what I had been doing before. Except now I had 
the equivalent of four years credit or four years of college coming to me, as a result of the GI 
Bill. And that was the determining factor in deciding that college teaching was now possible. I 
had always hoped that might happen some day. But before the war and with the expenses that 
would be involved in getting a higher degree and so on, that seemed pretty ... the chances of doing 
that seemed pretty remote. The GI Bill made it possible to get going on that. Which I proceeded 
to do for three years. 
BS: You came back in the spring of' 46 with a goal of getting right back into school in the fall of 
46, in a doctoral program? 
EC: I think I probably started that summer. And by then, my wife anticipating my return to the 
states, had moved from Little Falls, New Jersey back to Syracuse, or a town just outside of 
Syracuse called Liverpool. Then she got an apartment in Syracuse. So she was there when I got 
home. My mother was still in New Jersey, Northern New Jersey, I considered for a time 
attempting to go to Columbia, rather than Syracuse. But the more we considered the situation, it 
just seemed more realistic and practical to go back to Syracuse. 
BS: And what type of doctoral type program did you enter? It wasn't...was it history? 
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EC: Yes. (BS : Okay) Now maybe what you' re referring to ... because I kind of skipped over the 
fact that I got a masters degree. The masters degree I had got before the war. It was awarded in 
May of' 41. The program in which I got that degree, was a combined education-social studies 
program. (BS: Oh, okay) That mainly because I was primarily interested in moving onward and 
upward in the public schools at that point. But then when I began doctoral work, that was only in 
history. 
BS: In a Ph.D. program? 
EC: Yes. 
BS: Okay. And did you utilize your full benefits? 
EC: Almost all of it. Three years of it anyway. And I guess some of it applied to hours credit in 
doing research for the dissertation, too. So I was at Syracuse from ' 46 to summer of '49. In 
194 7, our daughter Christine was born. Well, I'd been around for three years. I had started on a 
dissertation, which hadn 't moved very far at that point. And there were some people in the 
history department at Syracuse .. .. There were .. .let's say there were divisions among the faculty. 
And some, some of them let it be lmown that they thought it would be a good idea if I got out on 
my own for awhile. I don't mean to put them down. They just said, "You' re not going to help 
yourself by staying around here for another year. It'd do you more good to get out and see what 
it ' s like." So, I began looking for a job again. And that's the way I ended up at Marshall. 
BS: Okay. Let's do just a little bit with the GI/student experience. Were there marked 
differences between a person at your level in a doctoral program, and the GI who had never been 
to college? That took the benefits? Were the experiences very similar in terms of family 
pressures that many had, housing problems or whatever? 
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EC: Well, overall I would think, and again, I don't know that my GI experiences or my military 
experiences are typical or atypical. Certainly they weren't like the experiences of a lot of others. 
But I would think overall, there wasn't that much difference, at least not from the way I was able 
to view things . Now, they perhaps, the average GI family maybe had to, especially if they were 
going to school away from home, had to accept more makeshift conditions, at least for a time 
more catch-as-catch-can arrangement, certainly early in that period. But I think in terms of 
financial problems and things of that sort, there weren't that many differences. Again, my 
situations I think not typical as a GI, because I had taught before. I was living at home with my 
wife and children. I also, from the outset, was hired as a teaching assistant in the history 
department during my doctoral period and taught six hours of, of classes every semester. Which 
gave me a different kind of status. Those of us who were graduate assistants-this was in the 
Maxwell School of Citizenship- which Syracuse houses as you come to think of the social 
sciences. I was thrown in with other graduate assistants primarily. And we were assigned office 
space. So those of us who had had some military experience were not run-of-the-mill GI's going 
through a program. My contacts really were not that close with GI's except students I 
encountered in classes I taught. 
BS: So summer of '49 comes and you are ABD, would that be correct? (EC: Yes) And they're 
saying, go out and see what the real academic world is like or the non-Syracuse academic world 
and use, put out a few applications .. .l'm assuming that Marshall was not your first pick right off. 
I mean, it might have been the first job, but.. ... 
EC: I was .. .l will say this. I was in no position to be choosy. I, given the situation, I wanted the 
assurance of a job somewhere. 
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BS: How did you find out about openings? I assume there was an opening. You didn't just write 
a letter [inaudible-audio problems] 
EC: Of course, Syracuse University had a placement office. And if I remember the way things 
happened correctly, this was at a time when the Marshall Teachers College had a relatively new 
dean, who was Banks Wilburn. It was also at a time right after the state of West Virginia, the 
State Department of Education, had mandated that among the courses that students preferring to 
teach could take, were to be six hours of well, call it general history, development of social 
institutions, I think was the designation. Six hours of that. Which here eventually became 
survey history courses. And six hours of what were called fundamental social problems, which 
began essentially integrated political science, social studies and I mean, political science, 
economics and sociology. I think in every other school in the state, these courses were simply 
assigned to existing departments. History to do the institutions, which was the historical part of 
the program, and existing political science and sociology and economics courses to do the other 
six hours. What was done here was to create a department of social studies for the specific 
purpose of offering these twelve hours . And the first year, Arvil Harris, who was a political 
scientist, but was also dean of the graduate school at that time, Harris was designated chairman 
of the social studies department. He was one of these guys who wore three hats. Another young 
instructor, whose name was Gerald Philips, had been hired in 1948. His chief interest was in 
those social problems courses. Wilburn, as dean of the college, Teachers College, was looking 
for somebody to be responsible for the, what for all practical purposes, history survey courses. 
And again, ifl remember it all correctly, Wilburn had made known Marshall's needs to the 
placement office at Syracuse. And it was through that office that I found out about this situation 
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here. I knew something about Marshall because I had a good friend who was a graduate assistant 
working on a doctorate working in political science, who was a West Virginian. And I was also 
conscious of the fact that the president of Marshall had a Syracuse University doctorate, Dr. 
Stewart Smith. 
BS: He had just started here a couple years before. 
EC: Yes, he came here as dean of the Teacher's College, and then became president then. 
Wilburn had succeeded Smith as dean of the Teacher's College. 
BS: So you came down here, or did you come down here for job interview, the first time you'd 
ever seen Huntington or Marshall? 
EC: I had to look up Huntington on the map. I did know there was a West Virginia. I remember 
when we told people we were coming to West Virginia, God, there were people up there who 
wondered how close we were going to be to Richmond, and how close you were going to be to 
Arthur Godfrey lives. I don't know whether Godfrey had a farm over in Eastern Virginia or 
what. But I knew Charleston, I knew Wheeling, I swear I had not heard of Huntington. 
BS: What were your initial impressions? 
EC: All good. 
BS: Is that right? 
EC: That's right. 
BS: The community and the school? 
EC: Right. 
BS: Now the school looked considerably different then. 
EC: Well, it looked different. It didn't look any better. There was not as much of it. That's, 
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that's the main difference, I would say. 
BS: And so you came down the fall of '49 as an assistant professor in a three person department? 
(EC: Yes) And did you continue to teach basically the American history, or the history, both ... 
EC: Yes, it was a survey. We called it the development of social institutions, which was a 
misnomer, because it didn't say what it was. Subsequently, mainly at the insistence of 
McCaskey, who was the dean of-, one-time dean of the College of Applied Science that we had 
briefly. Mccaskey always harped on the fact that he wanted his freshman engineers to have 
something in the nature of what we were teaching. It seems to me it was at his insistence that we 
called it...finally, the history of civilization or some such thing as that. But to give it a 
more ... social institution it doesn't tell you very much. So it was a survey, which although it was 
essentially western in its emphasis, also gave attention to some of the eastern cultures, too. And-
of course, that was a fairly normal thing right after the war, to go out in field survey from strictly 
western to something more than that. So it would be sort of a comparative. 
BS: Did you early on or at any point throughout the next three decades, I guess, right? (EC: 
Yeah) Think of yourself as "I'm a historian but I'm not in the history department." And have any 
problems with that kind of a thought. 
EC: Well, it bothered me mostly to ... because so many people couldn't comprehend or wouldn't 
comprehend what we were doing or why I was doing what I was doing. I saw myself primarily 
as a teacher of history. I never felt that I was anything but that. Even though there were a lot of 
characters on the faculty and elsewhere, who put down what we were doing. Well, I never tried 
to understand, for one thing. They had their own ideas. 
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BS: Looking back over your career, does the configuration of social studies and history make 
sense to you? Was it the best way to do what needed to be done? Needs to be done? 
EC: At the time that thing was developed the way I described, I think that was the only way to do 
it. Now, over the years, the character of the history department here at Marshall has changed. To 
the point where I think they are, and I don't know everybody that's been hired recently, but to the 
point where I think no built-in opposition to this broader approach. In fact, I guess the courses 
that were once part of this development of social institutions program, you all are teaching some 
of them now. I understand that.. .. 
BS: There is -a sharing of the world civ. (EC: Yes) Uh ... was there friction? You mentioned some 
prejudices a moment ago. Was the friction of the prejudice between the history department and 
social studies department or different groups? 
EC: Well, I don't want to get involved too much in personalities. But I think, well, I was going 
to say the record will show. I don't know whether there is a record or not any more. As you 
probably know, back in the ' 40s, the chairman of the history department was Gresham Toole, a 
character in his own right. I never had any problems getting along with Toole. But Toole, from 
the way I've had it told me by a number of people, Toole took a dim view of Wilburn as dean of 
Teachers College. Wilburn was a younger man. Whether Toole had aspirations to become dean 
of that college or not, I don't know. But he apparently put down Wilburn much of the time as 
being that young man in the dean's office and so on. To the point where Wilburn and Toole, at 
Wilburn's request, appeared before President Smith. And just, just so the president could tell 
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Toole who the dean of the Teachers College really was. But there was a clash of personalities 
there. There's no question about that, I think. Plus, I think Toole, for reasons ... because this 
happened before I appeared, felt that somehow or other, the history department had been dealt a 
low blow in not being assigned those courses. Now, I as I say, I don't know how that happened. 
Harris, who was the dean of the Graduate School, and also became chairman of this new 
department...Harris and Wilburn pretty much. So although Toole got to the point where he 
accepted what existed, I think he never stopped trying to change it. And I think the other 
members of the department, at that time Moffat and Heath and Cometi, also resented what was 
being done or had been done. But they accepted it. And there was not the constant effort to 
change that existed in Toole's thinking. For example, at one point, because this thing was 
bandied back and forth and there were outside so called experts brought in to recommend 
curriculum revision and that sort of thing. At one point, the president-this was Smith-created a 
special committee. Toole and-, not Toole, Moffat and Heath and Cometi represented the history 
department. This man, Gerald Philips and Walter Felty and I represented the social studies 
department. Paul Stewart, who was chairman of political science at the time, was designated as 
the chairman of the committee. (BS: Or referee) Okay, that's a better word. For all practice 
purposes, an impartial.. .. (BS: Okay) director. And I don't know, we had several meetings, 
which were civil. And the conclusion we came to was the best thing to do was to leave things 
the way they were. Obviously, the three members of the social studies department were going to 
vote that way. Moffat and Heath took the same position. Cometi voted as Toole would have had 
her vote to oppose-, well, to alter things, change it the way Toole had always wanted to. And that 
sort of ended things. Although there was always a constant concern that one way or another, 
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some shifty character was going to undermine the whole system and the social studies 
department would find itself no longer in existence. 
BS: Now, North Central has perhaps contributed a bit to that over the years. Because I think the 
last two or three of their visits have specifically mentioned the anomaly, I think is the word they 
used .... 
EC: Charlie Moffat uses that word. (BS : Oh, is that his ... ) great word that you have on your 
desk, uh-huh. I don't know. I retired in '81 . I don ' t remember when we, the last North Central 
report I had any knowledge of. I really don't know how it's been treated. What's happening 
now is the social studies department is just dying a slow death. I mean, I don't think there's any 
question. But in the near future, there's not going to be any department. Well, there isn't.. .. The 
way that last dean ... what was his name? Mori? (BS: Al Mori) Who I think must have been an 
ass, the way he reorganized the so-called College of Education, it's not recognizable, I think. I 
mean, it doesn't conform to any academic pattern I know anything about. There aren't 
departments now. They're divisions. And the social-, what used to be the social studies 
department is a division or is a something program, that's it. Steve Riddel is no longer chair of 
the social studies, he's program chairman or director or some such thing. Well, as I say, that 
there's nobody around .... Well, I think this is true. There, there's nobody around to help us fight 
our battles, us, I shouldn't say that. Help the social studies department fight its battles. Plus, I 
think most of those people in the social studies department now, with the exception of maybe 
Bill Coffey and Charlie Cox, care much what happens. Seems to me they all fell in with the way 
this guy, Mori, was doing things. 
BS: He had a couple of allies in your college, or in that group of people, whatever that group is 
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called. 
EC: Well, that's why I say .... So, I...I got to the point where I don't feel much one way or the 
other for what used to be. 
BS: Is that disappointing to you? 
EC: Well, no, not, not really. What we were doing represented what was generally accepted 
thinking, I think, for a long time, when there was an emphasis on general education programs and 
that sort of thing. Which seems to be have pretty much ceased to have the followers that they 
once had. I mean, I'm still a believer in a core of courses that all freshman or maybe even all 
freshmen and all sophomores ought to have if they're going to be able to portray themselves has 
having a college education. I don't know too much what's gone on in the last six or seven years, 
or five or six years. But I think there is no common core now. I think we're in the same 
situations in the colleges and universities that we hear emphasized about the public schools. 
There's ... well, what's the mark of an educated person? I don't think we have any standards that 
amount to anything any more. I'm not a great admirer of Secretary Bennett. But I think he's 
trying to move back to something like that where there were some things that you needed to 
have, or ought to have.... Well, anyway, I think ... well, what the Hell. Change is in the nature of 
things. And ..... 
BS: Let's deal with a couple of other smaller issues, and then I want to hit a couple that at least 
seem to be larger to me. Nineteen fifty-nine summer workshop in economics education. 
(EC: Yes, that is) Run by [inaudible] ... Brown and Mann, George Mann, I believe. 
EC: Okay. The term is not economics education. It's simply economic. It's an adjective. 
Economic education. Moffat has economics education and I swear every time I see that in print 
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around here, it was economics education. Okay. You, you ... what should I say? 
BS: Well, whose idea? What was the goal? 
EC: Well, it all started as a program at New York University, headed by a man named Derwood 
Baker back in the I don't know exactly when .. .late '40s I suspect. The idea behind it was that 
there was great ignorance concerning economic matters, the function of the economics system, 
other economic systems, plus just the conduct of the individuals economic affairs. The students 
were shying away from economics courses as such. And therefore, the question was asked 
couldn't economics, economic principles be taught in other ways, in other courses? Couldn't the 
American history teacher in high school besides primarily, couldn't the American history teacher 
teach some economics, as such? Hell, I remember teaching high school history and skipping 
over the federal reserve system, maybe mentioning how many districts there were and 
insignificant stuff like that, without saying a thing about what it's purposes were, how it 
functioned, how it affected money supply and all that sort of thing. Part of which was because I 
wasn't all that sure myself, that would have taken some hard work on the part of me to do that. 
And plus .. .it'sjust a common cry that if you're teaching any history, there's enough there to 
worry about, and everybody has his own little hobby that he likes to ride. So uh ... well, anyway. 
The question was asked why, why couldn't economics be taught in math classes, principles, that 
is, why couldn't some be taught in literature classes and sociology classes and so on. So, these 
workshops were the result, as I say, the first one at New York University, for a high school of 
teachers. The idea of the workshops was to bring in people who were authorities, who were 
expert economists, people representing labor, people representing management, people 
representing the public sector, and let teachers have face-to-face conversations with people like 
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these. The expectation being that teachers who experienced this sort of thing, would become 
more conscious of the need to teach some economics, they'd learn some ways. Because part of 
the time in the workshop was spent doing this, learn some ways of putting economic principles 
into the stuff they were teaching, and theoretically making when they went back to their 
classrooms, economics would become less painful, was done in a way that students wouldn't 
even know they were being taught economics. Well, then that was the idea behind the whole 
thing. There were also workshops held ... well, the outgrowth of this was what was called the oh, 
God, I can't think of the title now.... Well, it was a, the title of an organization that was to 
become responsible for expanding this sort of thing. The base still being in New York. Well, 
under the auspices of this sort of umbrella organization, workshops were held, I went to one in 
New York in 1951 for people from college faculties who might be interested in doing this sort of 
thing, or conducting workshops of this nature in their own institution. So that's how that all got 
started here. It was logical, at the time, incidently, in addition to the survey history course I was 
teaching. I was also teaching one semester, three-hour economics course for teachers college 
students. Which was supposed to be a condensed version of the six-hour course being offered in, 
in arts and sciences. I was never comfortable with that, but I did it. But that's how I got 
involved in the economics business. And it was natural that it'd be in the teachers college, 
[inaudible] ... who was chairman of the economics department always felt that he got the short end 
of the stick there. 
BS: Was this program nationally or. . .it all related to the Cold War? Was there any concern that 
way? (EC: No, no) It wasn't our system, their system kind of thing.? 
EC: No, it wasn't that sort of thing. No, I don't know what's become of this. They still do 
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something here. (BS: Okay) Riddel, I think, is mainly responsible for it in conjunction maybe 
with the business ... college. But I don't know anything about that. No, this was simply .. . well, to 
do like I said .... Not with any kind of philosophical bias or anything of that sort. 
BS: In Moffat's book, he mentions a Dr. Roy Wood, or is it Ray Wood? 
EC: Roy. 
BS: Roy. I've never heard of the gentleman, but an interesting quote, using the words not 
innovative academician.. .. But, it was he as much as anyone who enhanced the general 
reputation of the Marshall Teachers College. Would you like to comment on that in any way? 
EC: Well, I don't know what he means by that, frankly. I knew Woods. I guess there was an S 
on his name, I think. (BS: Could be) Yes. He was a congenial guy. He is an older man. He had 
kind of a, how would I say, kind of a rough exterior. He, I remember in the old West Virginia 
School Journal, he wrote a number of articles. And the only thing I can thing of.. . well, plus he'd 
been around a long time. And he was known. He taught the course, it had to do with research, 
methodology and that sort of thing, and it had a reputation for being a rough course when he 
taught it. He was known by many people who were out in the state who had masters degrees 
from here. As far as I know, it's simply things like that. ... Maybe that rubbed off on the 
Teacher's College. He did have doctorate. He had a respectable Ph.D. I don't remember where 
it was from. 
BS: Did he stick out that much farther than any other member of the college faculty? That's 
what startled me a little bit. 
EC: He was more of a character. Plus, plus ... there were two. There was man named 
Rowdebush. I don't know whether Charlie Moffat mentions him in there or not. But 
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Rowdebush was a character, but he didn't have the academic credentials that Roy Woods had. 
BS: Okay. In the late '60s, Marshall's athletic program, brought some adverse publicity and 
created some problems for the university . And through a process that I lmow nothing about, you 
became the chairman of a faculty committee to investigate the department? The athletic 
department. Could you fill in some blanks there for me? 
EC: Yeah. Is there a drinking fountain out there? (BS: Yeah) [break] I'm still kind of hazy on 
some of the things that caused what eventually developed. Marshall had some how or other 
gotten a sort of negative reputation, I think, in the mid-American conference, of which we were a 
member. Apparently, and some of this was never made public, some sort ofreport was received 
that presumably made charges about conduct of some of the coaches or something to that effect. 
And that there were discussions here that at first were restricted to the University Council. Of 
course, Roland Nelson was president. One of our problems, I think, resulted from the fact that at 
least at one important meeting of the presidents of the schools in the mid-American conference, 
Nelson, instead of going, sent Olen Jones, who I don' t remember what Olen's exact title was at 
that time. But the other presidents apparently took a dim view of that, as though Nelson didn't 
think what was going to go on at that meeting was important enough to attend it himself. Well, 
whatever was in this report was discussed by Nelson and Jones and the University Council. And 
somehow or other, my feeling was that they needed some evidence or some testimony to well, I 
don't know whether confirm is the right word. To clarify, let's say, some of the charges that 
were made in this report, charges that would obviously be detrimental to Marshall. And the 
result of all of this apparently was the decision to appoint a faculty committee, to take testimony 
and to make recommendations . Now what I think happened, is that having come to this decision, 
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Sam Clagg, who was chairman of the University Council, and I don't know whether this was 
with the council's ... whether the council had agreed who Clagg should approach or not. But I 
can remember being asked directly by Sam ifl'd be willing to serve on such a committee. And 
as far as I know, the same thing happened to the other members of the committee. The other 
members were Ben Hope, who was professor of speech, Bernard Queen, who was professor of 
education then, Leo lmperi, who was in the music department, uh ... Sam Stinson, who was in 
engineering, I guess that's five. And I was the sixth one. We met and I got the questionable 
honor of being chairman. The person who sat in with us much of the time, because he had been 
privy to what had gone before, was John Calebs. At that time, I guess Calebs had the title of 
assistant to the president or some such thing as that. 
END OF SIDE 1-TAPE 2 
BEGIN SIDE 2 -TAPE 2 
EC: . .. we held a number of meetings, the first one was had sort of a circus atmosphere to it. 
The television people, this was up on the eighth floor of Smith Hall in that conference room I 
guess behind the kitchen (BS: Still there) okay. Television people were climbing all over the 
place. They wanted to get their microphones and they wanted to interview coaches and the 
lawyers and that sort of thing. And it took some doing before we finally established some 
semblance of order up there, and made the point that our meetings were not going to be televised, 
that after the initial-, well, I don't remember what happened. We, people who were going to 
appear, who were going to give testimony could have a representative with them. But not, not a 
lawyer. Because this was suppposed to be, we argued, an administrative hearing board. And 
there were no legal proceedings or anything of that sort involved. The, we got a lot of flack from 
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a lawyer from Charleston. I don't remember what his name was, who I guess was supposed to 
represent Perry Moss, the football coach. But at any rate, we established the fact that this was an 
administrative hearing and that lawyers as such, wouldn't be admitted to testify . We heard 
testimony from Perry Moss concerning charges that had been made about recruiting violations. 
Not so much at Moss himself, but at one of his assistants, whose name I don't recall offhand. 
We heard testimony from Ellis Johnson, the basketball coach. Charges of recruiting violations 
had been made centering on his activities. And I guess we heard testimony from the athletic 
director, a fellow named Barrett. And the upshot of it all was that we ended up recommending 
that Moss and that assistant and Johnson, be I don't remember the wording precisely, removed 
from their coaching positions. Those were recommendations made to the president. 
BS: When you had started, when you started the process, was it your understanding that you were 
in-, you were being given the power, no, power's the wrong word, to make such a decision? 
What I'm getting at is, it would seem to me that an attorney could make a case .. .I'm talking my 
clients faith here. And I'm wondering if you perceived that you were talking people's faith when 
you started? Was that part of your charge? 
EC: Uh .. .ifwe had a formal charge, I just don' t recall it. The main thing was that charges had 
been made, and we became aware of thosethrough John Calebs, who represented the president. 
We ... I. .. we saw our task to take testimony, to either substantiate or not these charges. I don't 
recall that at the outset we were told or were asked specifically to come up with a 
recommendation. Seems to me that, that happened in the course of our proceedings. And it 
seemed well, it didn't seem unreasonable, that on the basis of what we had heard, we should 
report what our thinking was to the president. Which in effect, is what we didn't. We didn' t say 
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these guys ought to be fired or anything of that sort. And of course, they were retained on the 
payroll, but in different positions. 
BS: Did you hear what you believed to be honest testimony from all principles? (EC: Yeah) So 
there was no problem with people covering up for themselves or for others? 
EC: Well, they ... no, I don't think there was any flagrant case of that. I mean, possible to have 
somebody give a different interpretation of what went on and why it was done. But I don't, I 
don't think any of us felt that there wasn' t an outright attempt by anybody to pull the wool over 
our eyes or distort things to the point where there was a completely different version and so on. 
BS: Were there any repercussions against you or any of the committee members, after your 
report? 
EC: I didn't...experience any. And as far as I know, the other members of the committee didn't 
either. I think by the time we got around to, well, again, there's [inaudible] .. .involved here. I 
don't really remember the exact sequence of things. But there had been, and Charlie Moffat 
refers to these, there had been rather vociferous demonstrations and exaggerated demonstrations, 
I'd say to people's loyalty to the coaches, save the coaches and bumper stickers and things like 
that. And some early signs to get rid of Nelson and so on. But I think that was sort of a flash in 
the pan. That ended as quickly as it began. And I think just saner heads prevailed eventually. I 
think it did become increasingly apparent. Especially when you had people like Ernie Salvatore, 
who still commands a considerable [inaudible ]. .. readers to his column ... when he began to back 
off and say, in effect, maybe there ' s something more going on or has been going on than meets 
the eye, so.... So as I say, people I think just regained their sanity and realized in the long run 
what was happening, wasn't doing Marshall a bit of good. 
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BS: How would you characterize the experience personally? 
EC: Well, it was educational, I'll say that. I have been a long-time member of the AAUP and 
I'm always most interesting in proceedings that have taken place in other schools that eventually 
end up being censured because they didn't do things a certain way or things of that so1i. So I was 
continually conscious of playing that kind of a role in the proceedings of this so-called blue 
ribbon committee. I don't know where that designation ever came from. But I felt we were 
never in violation of any strongly held academic principle or AAUP principle. That's, of course, 
we could always tell ourselves these weren't faculty members, these were coaches. And as you 
certainly know, the coaches hold themselves apart. They prefer not to be faculty. They don't 
want to be beholden to faculty, rules and regulations, maybe .. .! don't know. But anyway, they're 
a breed apart. 
BS: Let's switch here for a few minutes . I think this is really the last major area I'd like to talk 
about, or have you talk about. And that's .... 
EC: You know, let me add, I would like to add one other thing (BS: Sure). I am continually 
amazed at how that episode we've been talking about has just disappeared from people's minds. 
Maybe there aren' t that many people left to recall the turmoil that was caused. But I say this in 
relation to the honor that has been given to Ellis Johnson since then. I have nothing against him. 
He's a likeable individual. But there ' s never any reference to this particular .... It was an 
aberration, I think, from his otherwise respectable career. 
BS: Okay. Let's deal a little bit with faculty governance, campus politics, that type of thing. 
Would you characterize yourself as active in that? 
EC: Yeah. 
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BS: In the-, was there significant change from '49 to '81 in the power of the faculty, relative to 
say the administration or the administration's attitude toward the faculty on governance issues? 
EC: Yeah, well...when I came, Marshall was small. You felt you were part of a big family ; not 
always happy, but a big family . The president, Stewart Smith, was the last of a dying breed, I 
think. That was the paternal president. He,in effect, thought he knew what was best for the 
faculty, did what he thought was best for the faculty, and most of the faculty accepted that. He 
realized himself, I think, by the time he retired in must have been about the middle '60s, that he 
had outlived his period of usefulness. I mean, too many things were not working, too many 
things were changing. Well, then of course, Roland Nelson was employed. I think Roland 
Nelson had a fair chance. He had a lot of good ideas. But Marshall wasn't ready for them. He 
tried to do too much too soon, and encountered opposition, I think, at almost every point. Of 
course, he .. .I always thought his main problem was he came immediately after Stewart Smith. 
And I think anybody, relatively young president, with some new ideas who succeeded Stewart 
Smith, was in for trouble. If Roland Nelson had come along later, I think he might have stayed 
around longer. But in, now, Roland Nelson's ideas was that faculty ought to be able to run the 
university. And he tried to practice that. Well, it didn't work. The faculty, at least on one 
occasion, voted no confidence in him, or the vote was in effect that. And he eventually, I think 
got to the point where he felt well, if this faculty doesn't want me, then I'm going to leave. But 
the faculty began feeling its oats, I think, if that's possible in the late '60s. And given a chance to 
do constructive things, in my view, did not. 
BS: Who ... who were the leaders, either of the group that Nelson maybe put in his trust, or wanted 
to lead? 
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EC: Well, I can only .. .I don't know whether you can think in terms of formal groups, pro and 
con. I remember two of the most outspoken critics of Nelson were Simon Perry and man in 
Bible, what was called Bible and Religion, called Louis Jennings. 
BS: Who were his supporters? 
EC: Well, I considered myself to be one. Clagg was. I don't, I don't know. Nelson kept his 
own council pretty much. I mean, I never felt I was in any inner circle on that. I.. .I.. .my feeling 
was he wasn't given a fair chance. 
BS: You started to say then, that in the early '70s or around '70, there was a good opportunity for 
the faculty to promote itself, strengthen the university, and it was flubbed. Did I hear you 
correctly? 
EC: Well, I..I'm saying rather than doing anything that I would have considered constructive, 
their chief function seemed to be to oppose the president. 
BS: Okay. 
EC: Now they .. .I'm sure those who took that position felt in the long run it was going to be 
constructive. 
BS: Now, throughout this period, Clagg is the chair of the University Council. (EC: Yeah) Is 
University Council a significant body worth worrying about? And was it part of the problem, or 
neutral, or part of the solution? 
EC: I don't think it was part of the problem. Now, I think ... see, I was ... of course we had several 
revisions of the faculty constitution. I don't remember precisely when they came. I always felt 
the structure we had was a workable structure, if it was given any kind of support. I think what 
happened is that a feeling developed that there was a click that pretty much controlled what went 
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on in the University Council, and that somehow or other, this click was responsible for keeping 
Sam Clagg in that position. 
BS: Was it true? (EC: Huh?) Was it true? 
EC: I think it was true that the Council, whatever its composition, was responsible for Clagg's 
being almost a permanent chairman. I don't think it was because there was any kind of function 
of a click or anything of that sort. I. . .I served on the Council a couple of times. One time I can 
recall when in response to this sort of feeling that had grown, somebody else was chosen 
chairman of the Council. It simply didn't function as efficiently and as effectively as it had under 
Clagg's chairmanship. And I think there was a recognition of people who had some direct 
connection, one way or another, with the University Council, that that was just a fact. 
BS: In the Barker years, a very substantial push occurred to create a university senate. Actually, 
a constitution was written, it went to faculty vote and lost. Among the variety of factors, some of 
which I am aware of, some of which I'm not, that led to the defeat, was late in the campaigning 
process, if that's the correct term, anonymous letter was written, distributed to the faculty, that 
pretty much decimated the constitution suggesting, I believe, that the current system was better, 
flaws in the new system and whatever. Do you recall any of the circumstances about that? 
EC: I don't even recall that precise, specific letter. No, I don't know who ... .I mean, I would say 
frankly I opposed the new .... establishment of a university senate then, because it was just a 
flawed document. I mean, especially as I remember in relation to representation, and how 
representation could be determined. Plus I thought we had something. I thought we had a 
system that was workable. And I couldn't see why we needed to get involved in all the 
intricacies of a faculty senate. But I know there were a lot of emotional things said. And there 
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was some bad feeling, I suppose. I wasn't directly aware of that. But I, I don't...! don't know 
anything about who campaigned which way or what way. I mean, I. ... 
BS: Okay. We've taken up about two hours of your time and I promised at the end I'd let you 
talk a little bit about yourself and your senses of positive or negative aspects of your life at 
Marshall and I think it's time for me to let you do that. 
EC: Yeah, well ... having said what I've already said, I. .. I do want to make it clear that from the 
outset, I was glad I accepted the position at Marshall College. And once here, once in 
Huntington, I was glad I was able to stay. Marshall was good to me, for me. I hope that I had a 
similar effect on Marshall. Huntington was a liveable city. I think it still is. I think it was a 
good place to raise our kids. I do have a daughter, as well as a son. I hope it still is good for that 
purpose. I have to feel, though, that the best years at Marshall for me, were in the '50s and 
maybe halfway through the '60s. Life was simpler then. Everybody knew everybody when you 
walked across the campus then. You knew where the offices were. You knew who the people 
were in those offices. You knew where to go for help. Over the years, for better or for worse, 
things like that have changed. It was a great thing to become a university, I suppose. But it 
seems to me a lot of the later problems resulted from that. Marshall always has been 
underfunded and more so as a university, to the point where quality has to suffer, it seems to me. 
When you begin spreading yourself more and more thinly, why, something's got to give. I think 
the same thing can be said for the medical school. Med School's a good thing, although I must 
say, I think John Barker's one major act as president was first say he wasn't interested in a 
medical school, but he quickly reversed himself on that. And at one point, I know James Harlow, 
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the president of WVU, said to Bob Hayes, any university president who wants a medical school 
deserves one. If there's a lot of truth in that, when you consider the situation that exists with 
regard to the medical right now. So I have high hopes for Marshall's future. But I'm not quite 
sure in what direction we're heading. I'm troubled by the Yeager Scholars Program, because to 
me, it seems as though carts have been put before the horse. If you can't fund quality 
undergraduate programs, I don't see how you're going to attract the nation's top high school 
graduates. But that's somebody else's problem, I guess. I have found it much better in recent 
years to be on the outside looking in than to be directly involved. 
BS: Okay, we'll leave it on that note. 
EC: That's a good note to leave it on, yes . 
BS: Okay. Thank you very much. I greatly appreciate your time. 
END OF INTERVIEW 
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